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ABSTRACT 
The main purpose of this study was to assess the practices of Integrated Functional Adult 
literacy program in four districts of Guji zone, Oromia region, Ethiopia. The specific 
objectives of the study were to identify the status of program implementation, and to identify 
the extent of stakeholders’ participation in the implementation of the program. The study 
employed mixed research approach with convergence parallel design. The necessary data 
were collected from 36 IFAL board members, and 12 districts education office experts, 25 
IFAL facilitators, and 182 adult learners selected from four districts namely Bore, Ana Sora, 
Dama, and Haro Walabu. Multi stage and stratified random sampling technique was 
employed to select sample respondent so as to give equal chance of being involved for all.  
The data required for this research were collected through questionnaires and interviews. 
Cross-tabulation, mean, standard deviation, one-way ANOVA and Tukey post hoc tests were 
used to analyze quantitative data, while qualitative data were organized in themes and 
narrated to triangulate the quantitative results. The findings of the study revealed that IFAL 
curriculum contents related to income generation, agriculture and health were not effectively 
implemented; there was no incentive for health and agriculture extension facilitators, there 
was no NGO’s participation in provision of IFAL program; post literacy interventions 
strategies were not designed and implemented. Finally, local and regional government, and 
concerned body were recommended to improve the practices of IFAL program to achieve the 
general purpose of the program in the study area. 
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1. INTRODUCTION 
1.1. Back ground of the Study 
Adult functional literacy has essential role to bring about change in adult individual life and 
strengthen economic growth in any country by improving adult literacy and providing them 
with skills to solve their socio-economic problem (Wagner, 2011). Besides, the importance of 
implementing functional adult literacy to achieve the sustainable development goals and 
millennium development goals have been indicated on global United Nations report pointing 
to the ability of better educated adults to take care of their health; be motivated to educate 
their children; to access and use information and knowledge needed in the modern 
information world independently and meaningfully (Abadzi, 2003; Milana, 2016; Richmond 
& UNESCO, 2008; UNESCO, 2005). 
Similarly, Ethiopia is striving to provide skill based, work oriented and community based 
functional adult literacy for all adults older than 15 years with the aim to provide them with 
practical knowledge and skills important for their socio-economic development (Belete, 
2011). As a result, Integrated Functional Adult Literacy is currently regarded as an integral 
part of national agriculture and rural development strategy, health extension, and packages of 
youth and women in Ethiopia (Kabeta & Gebremeskel, 2013).  
On the other hand, however, global and national reports indicate poor implementation of the 
program particularly in developing countries including Ethiopia. For instance, UNESCO 
Institute for Lifelong Learning indicated that illiteracy has still several correlations with low 
productivity and poorer health in Sub-Saharan African countries including Ethiopia 
(Chisholm & Hasan, 2010). Besides, UNESCO Institute for Statistics reported among 774 
million adults unable to read and write during 2011, 24 % live in Sub-Saharan Africa 
including Ethiopia (Titmus, 2014). Furthermore, the UNESCO indicated many countries’, 
including Ethiopia, failure to achieve EFA Goal 4 which was to achieve 50% in adult literacy 
by 2015 (Elfert, 2015). Moreover, Ethiopia was ranked 126th out of 127 countries in the 
Education for All (EFA) index during 2015(Burnet, 2007). Supporting these reports, it was 
reported that there were 19 million and above illiterate youth and adults in Ethiopia at the end 
of 2014 (ESDP-IV) (Gelana, 2014).  
The situation at particular study area, Oromia region, was not different from the national 
scenario. Therefore, the main purpose of the study was to assess the practices of Integrated 
Functional Adult Literacy Program in four districts of Oromia region, Ethiopia. 
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1.2. Statement of the Problem 
Various reports and research findings indicated poor achievement in implementation of 
functional adult literacy. Similarly, the Federal Government of Ethiopia, Federal Ministry of 
Education indicated low achievement in sub-sector throughout the country because of limited 
support, poor materials development, poor capacity of facilitators, poor quality and relevance 
of program, and limited participation adults. For example, MOE (2015) reported that there 
were 19 million and above illiterate youth and adults in Ethiopia at the end of 2014 (ESDP 
IV). The studies conducted on the practices and challenges of integrated Functional Adult 
Literacy in different regions of Ethiopia including Oromia region also indicated 
unsatisfactory status of Integrated Functional Adult Literacy program implementation in 
Oromia region (Guta & Hasan, 2016; Haile, 2014; Seyoum & Amdemeskel, 2016). However 
these studies did not addressed the practice among the remote areas and marginalized group 
of the current study area including Guji zone.  
Similarly, according to the data secured from 2016 annual educational statistical abstract of 
Oromia region, there was an increment in number of adult participants, learning centers and 
facilitators of Integrated Functional Adult literacy program since the program implementation 
in the study area. However, its practice varies from one district (place) to the other within the 
region. The implementation practice did not seem efficient and effective particularly in 
remote areas of the region like Guji zone.  
East Guji zone is one of the remotest area of Oromia region located on the distance of six 
hundred kilo meter (600 km) from the center, Addis Ababa/Finfine. As results of its distance 
from the center, majority of people living in the area had no access to education and other 
social services. Consequently, there is high illiteracy among productive work force in the 
area. For instance the data obtained from Guji Zone Education Office report of (2017) show 
that among 924, 537 adults planned to be engaged in the program during 2011-2017, only 
310,170 (33.5) i.e.  1/3 involved in the program. Besides, their life is focused on traditional 
farming and animal rearing. The implementation of integrated functional adult literacy could 
be considered as an important tool to overcome the deep-rooted socio-economic problem of 
the community. However, there was no research conducted to investigate the status and 
problems of IFAL program in the study area since its implementation. Therefore, it was 
important to investigate the practices of ‘Integrated Functional Adult Literacy’ program in the 
study area. 
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1.3. Research Questions 
Basically, the research was aimed to answer the following basic research questions: 
1) To what extent the implementation of Integrated Functional Adult literacy program is 
effective in Guji zone, Oromia region, Ethiopia? 
2) To what extent do the stakeholders participate in implementation of Integrated 
Functional Adult literacy program in Guji Zone, Oromia region, Ethiopia? 
1.4. Objectives of the Study 
1.4.1. General Objective 
The general objective of this study was to assess the practices of Integrated Functional Adult 
literacy program among four districts of Guji zone, Oromia region, Ethiopia. 
1.4.2. Specific Objectives 
The specific objectives of the study were: 
1) To examine the degree to which the implementation of Integrated Functional Adult 
literacy program is effective in Guji zone. 
2) To identify the extent of stakeholders participation in Integrated Functional Adult 
literacy program in the study area. 
1.5. Significance of the Study 
The main significance of this study lies on its results which brought about sound solutions to 
the problem related to the implementation of Integrated Functional Adult literacy program in 
Guji Zone of Oromia Region. More specifically, the results of the study have significant 
contributions for different stakeholders including policy makers, program facilitators, 
program board members, adult learners, local community and government.  
It provides policy makers with concrete evidence about the gaps between policy and practices 
of the program which in turn help them to further improve the program. Besides, it helps the 
Integrated Functional Adult literacy facilitators to identify and improve their practices of 
implementing the program. It also helps the Integrated Functional Adult literacy board 
members to identify areas to support different stakeholders to achieve effective 
implementation of the program. Furthermore, it helps adult learners and local community to 
recognize the existing success of the program which in turn enables them to recognize the 
values of Integrated Functional Adult Literacy program and be committed to actively get 
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involved in the program. Moreover, it helps the local government to achieve its educational 
goal to address education for all which in turn helps them to achieve their developmental 
goals by increasing adult literacy. Finally, it serves as a spring board for further study on the 
issue of integrated functional adult literacy program. 
1.6. Delimitation of the Study 
Conceptually, the study focused practices of Integrated Functional Adult literacy program. 
More specifically, level of IFAL curriculum content implementation, stakeholders’ 
commitment, method used to deliver the contents, assessment techniques, post literacy 
interventions and role of NGO and community were emphasized. Geographically, the study 
was delimited to Guji zone of Oromia region. In terms of participants, the study involved 
participants from selected four districts (Ana Sora, Bore, Dama and Haro Walabu) of Guji 
Zone. The researcher purposely delimited the scope of the study so as to make it manageable 
to the researcher with existing resources and time. 
2. METHODOLOGY 
Mixed research method and convergence parallel (concurrent triangulation) design were 
preferred for their appropriateness to study the research problem comprehensively. The 
sample for the research was selected at two levels. First, four districts namely Bore, Ana 
Sora, Dama, and Haro Walabu were randomly selected from fourteen districts of Guji zone. 
Next, 12 district education office experts, 25 IFAL facilitators, 36 IFAL board members and 
182 adult learners’ were selected through stratified random sampling techniques from the 
selected district. The stratification was made by IFAL learning center and gender. The 
samples for interview were also drawn randomly from the sample of questionnaires for the 
purpose of triangulation. The questionnaires pilot test was conducted with twenty (20) 
individuals and elicited the overall reliability coefficient of 0.808 which was acceptable 
according to Gay & Airasian (2003).  
In order to collect data, questionnaires and interviews were employed. Questionnaires and 
interviews were translated in to local language (Afan Oromo) with the help of language 
experts in order to make it easy for the respondents to fill the questionnaires and respond to 
the interview with complete understanding. Finally, crosstabultaion, mean, standard 
deviation, one-way ANOVA and Tukey post hoc tests were used to analyze quantitative data, 
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while qualitative data were organized under the main themes of each research objectives and 
narrated to triangulate quantitative findings. 
3. RESULTS AND DISCUSSION 
3.1.Implementation of all IFAL Curriculum Contents 
The integrated functional adult literacy involves the bidirectional process where teaching 
literacy is accompanied by learning technical knowledge of agriculture, health, and income 
generating activities to facilitate the process of achieving a fuller participation of adults in 
economic and civic life (Hutton, 1992; MOE, 2011; German Adult Education Association, 
2005). In this regards all respondents were asked to indicate whether or not all contents of 
IFAL curriculum were being implemented in their context. Table 1 
Table 1. Cross-tabulation of implementation of all contents of IFAL curriculum 
(key:1=yes, 2=No) 
 Type of respondents (N=255) Total 
Facilitator expert board  adult  
Do all contents of 
IFAL curriculum 
implemented in your 
context? 
Yes F 4 5 12 64 85 
%  1.6 2.0 4.7 25.2 33.5 
No F 21 7 24 118 170 
%  7.9 2.8 9.4 46.5 66.5 
Total F 25 12 36 182 255 
%  9.4 4.7 14.2 71.7 100.0 
 
As indicated in the table 1, among the total of 255(100%) respondents, 85(33.3%) respond 
‘Yes’ while 170(66.7%) respond ‘No’. This implies that majority of respondents indicated 
that all contents of IFAL curriculum were not equally implemented in the study area. Besides, 
the result of one-way ANOVA indicated P = 0.004 at alpha level of 0.05 i.e. (P<0.05). This 
implies there was statistically significant difference among the group means with regards to 
equal implementation of IFAL curriculum contents. The results of Tukey post hoc tests 
showed that the mean difference was significant for three pair (Ana Sora*Haro Walabu 
(LB=0.02, UB=0.47); Bore*H/Walabu (LB=0.03, UB=0.48); and Dama*H/Walabu 
(LB=0.05, UB=0.50)). Figure 1 
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Figure 1. Means Plots of the implementation of IFAL curriculum contents 
 
The results on figure 1 implies that the practice of implementing all contents of IFAL 
curriculum was poor in all districts, however the problem was more serious in Haro walabu 
than other districts. 
  
On the other hand, IFAL facilitators, and adult learners were interviewed to explore which 
areas of IFAL curriculum was poorly implemented in their context..  
As indicated by participants, adult learning materials included the content of 
agriculture, health, income generation, environment protection, social life and civic 
and ethics, however contents related to agriculture, health, environment, and civic 
and ethics were not appropriately provided because of less interest of facilitators 
from health and agriculture sectors  in their context. This means that facilitators from 
health, agriculture, and education were not equally participated in the delivery of the 
IFAL contents in the study area.  
 
In general the results of questionnaire and interview discussed so far implied that some 
contents of IFAL curriculum were not adequately delivered to the adults in the study area; 
however successful implementation of the curriculum needs equal delivery of all contents to 
the adult learners through an integrated approach by facilitators selected from education, 
health, and agriculture sectors (MOE, 2011; Oromia Education Bureau, 2014). 
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3.2.Facilitators Commitment to Implement IFAL 
Facilitators are key person in implementation of IFAL Program and their active role and 
commitment are essential for successful implementation of the program (MOE, 2011b). In 
this regards, respondents were asked to rate the level of facilitators’ commitment. Table 2 
Table 2. Mean result of facilitators’ commitment 
(Scales: 1=very low, 2=low, 3=average, 4=high, 5=very high) 
 
As indicated in the table 2, the health extension workers level of commitment to implement 
IFAL program was weighted the mean value of 2.29 with the standard deviation of 0.555; the 
agriculture extension workers commitment to implement IFAL program was weighted the 
mean value of 2.25 with standard deviation of 0.433; and the formally employed facilitators 
commitment to implement IFAL program was weighted the mean value of 3.24 with the 
standard deviation of 0.456. This implies that facilitators’ commitment to implement the 
program was poor except formally employed facilitators who had average commitment which 
means relatively more committed to implement the IFAL program. 
 
Besides, the One-way ANOVA result (P = 0.013, 0.244, and 0.000) for health extension 
worker, agriculture extension worker, and formal facilitators respectively implies significant 
difference among the groups with regards to commitment of health extension and formal 
IFAL facilitators. Furthermore, Tukey post hoc tests indicated that the mean difference 
concerning level of health extension workers commitment was significant for the pair of Haro 
 
Facilitators  
 
Respondents  
Descriptives 
N Mean Std. Deviation 
Health extension workers 
commitment  
Facilitator  25 1.67 .816 
Expert  12 2.00 .000 
Boards  36 2.00 .000 
Learner  182 2.45 .498 
Total  255 2.29 .555 
Agriculture extension workers 
commitment  
Facilitator  25 2.25 .442 
Expert  12 2.00 .000 
Boards  36 2.00 .000 
Learner  182 2.31 .465 
Total  255 2.25 .433 
Formal facilitators  
commitment  
Facilitator  25 3.50 .511 
Expert  12 2.75 .452 
Boards  36 4.00 .000 
Learner  182 3.09 .284 
Total  255 3.24 .455 
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Walabu*Bore (LB=0.4, UB=0.62); whreas the mean difference concerning level of formal 
facilitators commitment to implement IFAL program was significant for three pair: Haro 
Walabu*Ana Sora (LB=0.13, UB=0.58), *Bore (LB=0.05, UB=0.51) and *Dama (LB=0.12, 
UB=0.58). see Figure 2 and 3 
 
Figure 2. Means plot of health extension workers commitment  
As indicated on figure 2, the health extension workers were relatively more committed in 
Haro walabu, less committed in Bore to implement the IFAL curriculum in the study area.  
 
Figure 3. Means plot of Formal IFAL facilitators’ commitment 
As indicated on the figure 3, the formal facilitators’ commitment to implement IFAL program 
was relatively better in Haro Walabu and poor in Ana Sora and Dama.  
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On the other hand, the results of interview conducted with facilitators revealed that 
despite the difference in level of commitment between individuals or groups, the 
commitment of facilitators was low because of in appropriate conditions, lack of 
incentive, lack of training on the methodology of delivering the IFAL contents, less 
emphasis of program coordinators to strengthen the implementation of the program, 
poor cooperation among stakeholders, poor interest among adult learners, lack of 
resources, and misunderstanding among stakeholders about the responsibility of 
implementing the program.  
In general, IFAL facilitators have low commitment to implement the program in the study 
area because of many external factors such as lack of adequate training for all facilitators, 
lack of adequate incentive for IFAL facilitators, lack of resource to support the 
implementation of the program, lack of cooperation among stakeholders, lack of strong 
follow up and support system, and lack of interest and understanding among adult learners. 
This implies that the roles and responsibilities assigned for government to increase IFAL 
facilitators’ commitment were not appropriately exercised in the study area. 
3.3.IFAL Facilitators Training, Incentives, Satisfaction and Cooperation 
In this regards, IFAL facilitators, woreda office experts, and IFAL board members were 
asked to rate the level of facilitators training, incentives, satisfaction and cooperation in the 
study area.  
Table 3. The means of facilitators training, incentives, satisfaction and cooperation 
(key: 1=very low, 2=low, 3=average, 4=high, 5=very high) 
 
No  
 
How do you rate: 
Descriptive (N=73) 
N Mean Std. Deviation 
1 level of IFAL facilitators training 73 1.99 .639 
2 level of IFAL facilitators incentive 73 1.60 .685 
3 level of IFAL facilitators satisfaction to their work 73 1.68 .668 
4 level of IFAL facilitators cooperation 73 1.00 .000 
 
As indicated in the table 3, the total mean value for item 1(1.99), 2(1.60), and 3 (1.68) fall in 
the ranges of low which means majority of respondents rated level of facilitators training, 
incentive and satisfaction as low. With regards to item 4, the mean value of 1.00 indicated 
that all respondents were rated the level of facilitators’ cooperation to implement of IFAL 
program as very low. In general, the results of respondents rating imply that the level of 
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IFAL facilitators training, incentives, satisfaction and cooperation were low in the study 
area. Besides, the results of one-way ANOVA (P = 0.341, 0.909, and 0.879) for levels of 
facilitators training, incentive, and satisfaction respectively i.e. (P>0.05) implies that there 
was no significant difference among districts (Ana Sora, Bore, Dama, Haro Walabu) with 
regards to level of IFAL facilitators training, incentives, satisfaction and cooperation. 
On the other hand, the result of interview conducted with selected IFAL facilitators revealed 
that training was not relevant to the contents and approach of adult teaching and learning; 
there was less satisfaction and poor cooperation of IFAL facilitators because of poor 
incentive particularly among the facilitators from health and agriculture sector who had very 
less interest to work cooperatively with formally employed facilitators; and there was poor 
sense of responsibility among IFAL facilitators’ in the study area. 
 
In general, the results of both quantitative and qualitative data were inconsistent with the 
local and national IFAL implementation guidelines. For instance, with regards to facilitators’ 
incentive, the facilitators recruiting manual developed by Oromia Education Bureau 
identified the salary of 500 ETB per month for newly employed formal facilitators and 280 
ETB per month additional payment for heath extension and agriculture extension workers 
(Oromia Education Bureau, 2011). However, the results of the study indicated that the 
incentive was not satisfactory, and the amount of payment allowed for health and agriculture 
extension worker was not functional in the study area.  
3.4.IFAL Budget Allocation 
The allocation of enough budgets for adult education sub-sector has great contribution for 
successful implementation of IFAL program. In this regards, respondents were asked to rate 
the level of budget allocated for implementation of IFAL program in their context.   
Table 4. Mean value of level of budget allocation for IFAL program  
(key: 1=very low, 2=low, 3=average, 4=high, 5=very high) 
 
 
 
How do you rate the level of budget 
allocated for implementation of IFAL 
program in your woreda/district? 
 
 
Respondents 
Descriptives 
          
N 
Mean Std. 
Deviation 
Facilitator  25 1.00 .000 
Expert  12 2.00 .000 
Boards  36 2.00 .000 
Total 73 1.67 .475 
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As indicated in the table 4, the result shows 1.67 weighted mean with standard deviation of 
0.475 which means majority of respondents were rated the level of budget allocated for 
IFAL program as low. In addition, results of one way ANOVA (P = 0.995) i.e. (P>0.05) 
implies was no significant difference among the groups (woredas/districts) with regards to 
level of budget allocated for implementation of IFAL program in the study area. 
Similarly, the results of interview conducted with district education officers and board 
members revealed that the amount and source of budget for the program was limited 
regardless of difference in individual respondent and group.  
 For example, one of the participants said there was no special budget allocated for 
the implementation of IFAL program and the source of budget for IFAL was limited to 
government because of absence of NGO and private organization which support the 
program in the area---and this in turn resulted in poor facilities; weak monitoring 
and support system, and less understanding of stakeholders about the benefits of the 
program in the study area (directly quoted from the office experts OWBAS2) 
 
In general, the results indicated that the level of budget allocation for implementation of 
IFAL program was low in the study area even though there was commitment for proper 
allocation and utilization of budget for the program implementation at all levels by looking 
for additional budget sources (MOE, 2008). The inconsistence may be as a result of low 
emphasis of local government for the sub-sector. 
3.5. Availability of Facilities in IFAL Centers 
Adult learners need appropriate environment which help them to achieve their personal, 
social and economic goals to improve their life (Holton and Swanson, 1998; Selwa, 2012; 
Knowles; and Maurice and Ruth 2005). In this regards, respondents were asked to rate the 
level of facilities in adult learning centers in their context.  
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Table 5. Rating of availability of facilities in IFAL centers 
(key: 1=very low, 2=low, 3=average, 4=high, 5=very high) 
 
 
 
Respondents 
Descriptive 
N Mean Std. 
Deviation 
 
How do you rate the level of facilities 
available in IFAL centers in your 
context? 
Facilitator  25 1.00 .000 
Expert  12 1.67 .492 
Boards  36 1.00 .000 
Total  73 1.11 .316 
As indicated in the table 5, the result of descriptive statics shows 1.11 grand mean with the 
standard deviation of 0.316 which falls under very low. Similarly, the results of interview 
conducted with facilitators, IFAL experts, IFAL board members and adult learners indicated 
poor facilities. It was further indicated that the reason for poor facilities was because 
majority of IFAL learning center were religious institutions in the study area. 
In general, the results of both quantitative and qualitative data indicated that the level of 
facilities available in IFAL center was very poor in the study area even though the local and 
regional government were responsible to equip facilities (MOE, 2008b; 2010). This 
inconsistence between theory and practice indicate that the local and regional governments 
are poorly exercising their duties.  
3.6.Monitoring and Support of IFAL program 
Establishing strong monitoring and support system is essential to identify the progress of 
IFAL implementation. In this regards, respondents were asked to rate the level of support for 
the implementation of IFAL program in the study area.  
Table 6. Rating of the level of support for IFAL program 
(key: 1=very low, 2=low, 3=average, 4=high, 5=very high) 
 
 
How do you rate the level of professional 
support provided to facilitate effective 
implementation of IFAL program in your 
context? 
 
Respondents 
Descriptive 
N Mean Std. Deviation 
Facilitator  25 1.50 .511 
Expert  12 1.50 .522 
Boards  36 1.00 .000 
Total 73 1.25 .436 
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The result indicated in the table 6 shows 1.25 mean values with the standard deviation of 
0.436 which means in the ranges of very low. On the other hand, the results of interview 
conducted with district education officers and board members indicated that there was no 
formally established monitoring and support system for the sub-sector; however the formal 
school supervisors were mandated to support IFAL center informally.  
In general, the results indicated that the level of IFAL monitoring and support system was 
very low in the study area which was similar with the finding by Kebede and his colleague 
(2016). 
3.7.Cooperation among Facilitators to Implement IFAL Program 
Effective implementation of integrated functional adult literacy program needs cooperation 
among different facilitators from education, health and agriculture sectors (MOE, 2011). The 
following figure further illustrates the level of facilitators’ cooperation in the study area. 
          Figure 4. Level of Stakeholders Cooperation to Implement IFAL program                                                                                              
As indicated on the figure 4, the level of stakeholders’ cooperation to implement the IFAL 
program in the study area was similarly very low across different districts (woredas) that the 
level of stakeholders’ cooperation was very low. This implies that the cooperation among 
different IFAL stakeholders is very week and the program is being implemented in 
unorganized way in the study area.  
3.8.Utilization of Varieties of Teaching Methods in IFAL class 
The utilization of varieties of teaching methods to deliver IFAL curriculum contents is 
important to address the learning needs of different adult learners and to make the instruction 
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interesting. In this regards respondents were asked to rate the frequency of utilizing varieties 
of teaching methods in IFAL class room in their context. See table 16 below. 
Table 7. Frequency of utilizing varieties of teaching methods 
(key: 1=never, 2=sometimes, 3=rarely, 4=usually, 5=always) 
 
How do you rate the frequency of 
utilizing varieties of teaching 
methods in IFAL class in your 
context? 
 
Respondents 
Descriptive 
N Mean Std. Deviation 
Facilitator 25 1.79 .588 
Expert 12 2.00 .603 
Boards 36 2.28 .701 
Learner 182 1.62 .581 
Total 255 1.74 .642 
 
As indicated in the table 7, the result shows 1.74 grand mean with the standard deviation of 
0.642 which means facilitators utilize varieties of teaching methods in IFAL class sometimes. 
This implies that varieties of teaching methods were less frequently utilized in IFAL class in 
the study area. Besides, the results of one way ANOVA presented in the same table 7 shows 
that the P = 0.000 with lapha level of 0.05 i.e. (P<0.05). This implies that there was strong 
difference among the groups concerning with frequency of utilizing varieties of teaching 
methods in IFAL class. Furthermore, the results of Tukey post hoc tests indicated that the 
mean difference were significant only for three pairs: Haro Hoa M/yesus*Gosa H/biran (0.36, 
0.88), *Muti (0.31, 0.84) and *Dogo walena *0.35, 0.87). The mean difference among groups 
was indicated on figure .  
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Figure 5. Mean plot for utilization of varieties of teaching methods 
As indicated on the figure 5, the practices of utilizing varieties of teaching methods was 
better in Haro Hoa M/yesus center, while poor in Gosa H/biran, Muti and Dogo walena 
center. 
3.9. Utilization of Varieties of Assessment Techniques in IFAL Class 
As far as concerned by the IFAL implementation guidelines, it is important to use varieties of 
assessment techniques which fit for specific contents and needs of adult learners to assess the 
progress of IFAL learners. Respondents were asked to rate the frequency of utilizing varieties 
of assessment techniques in IFAL class. The results are presented in the table 8 below. 
Table 8. Mean values of utilization of varieties of assessment  
(key: 1=never, 2=sometimes, 3=rarely, 4=usually, 5=always) 
 
 
How do you rate the frequency of 
utilization of varieties of assessment 
techniques in IFAL clas in your 
context? 
 
Respondents 
Descriptives 
N Mean Std. Deviation 
Facilitator 25 1.88 .537 
Expert 12 2.58 .515 
Boards 36 1.81 .668 
Learner 182 2.04 .771 
Total 255 2.02 .741 
 
As indicated in the table 8, the grand mean for frequency of utilizing varieties of assessment 
techniques in IFAL class was 2.02 with the standard deviation of 0.741 which was below 
average. This implies that the practice of utilizing varieties of assessment technique to assess 
the adult learners’ progress in IFAL class was less frequent in the study area regardless of 
group difference. Besides, the result of one way ANOVA (p= 0.000) i.e. (P<0.05) indicated 
significant difference among the groups (IFAL centers) concerning the utilization of varieties 
of assessment techniques in the study area. Furthermore, the results of Tukey post hoc tests 
indicated significant groups mean difference for three pairs (Haro Hoa M/yesus*Gosa 
H/biran (0.08, 0.70), *Muti (0.09, 0.72) and *Dogo walena *0.25, 0.89), concerning the 
facilitators’ utilization of varieties of assessment techniques. The groups mean difference 
among the pairs is illustrated on figure 6 below. 
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Figure 6. Means plot for utilization of varieties of assessment techniques 
As indicated on the figure 6, the practices of utilizing varieties of assessment techniques was 
better in Haro Hoa M/yesus center, while poor in Gosa H/biran, Muti and Dogo walena 
center. 
 
On the other hand, the results of semi structured interview with officers and facilitators 
indicated that the practice of delivering contents based on guideline, utilizing varieties of 
teaching methods as well as assessment techniques was poor because of poor facilities. For 
instance the following ideas are the direct quotes from the interview with facilitator. 
According to the response of IFAL facilitators’ interviewee, they obliged to violate the 
principle of utilizing varieties of instructional methods and assessment techniques because of 
lack of instructional media and materials, poor facilities and lack of adequate training on the 
issue.  
 
In general, the practices of delivering the content based on its guidelines, utilizing varieties of 
instructional methods and varieties of assessment techniques in IFAL class was less frequent 
in the study area. Besides, the facilitators had poor knowledge and skills of andaragogy and 
use only limited and old methods of teaching like lecture than interactive teaching methods 
which are recommendable for adult learners. However, the contents of IFAL curriculum 
which include agriculture, health, environment protection, social life, civic and ethics, and 
income generation need practical and needs field practices, while others are learned in the 
classroom. 
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3.10. The Implementation of Post Literacy Interventions  
Post literacy interventions are strategies designed to maintain the practical skills acquired 
through IFAL program for continuous improvement of adults life (MOE, 2011b ; Oromia 
Educcation Bureau, 2014).  In this regards, respondents were asked to indicate whether or not 
post literacy interventions were being implemented in their context. Table 9 
Table 9. Implementation of post literacy strategies 
(key: 1=yes, 2=No) 
 
 
Do the post literacy intervention 
strategies are being practical in 
your context? 
 
Respondents 
Descriptives 
N Mean Std. Deviation 
Facilitator 25 1.25 .434 
Expert 12 1.30 .460 
Boards 36 1.26 .441 
Learner 182 1.32 .471 
Total 255 1.28 .449 
 
As indicated in table 9, the grand mean of 1.28 with standard deviation of 0.449 indicated 
almost the absence of post literacy intervention in the study area. This implies that the post 
literacy intervention strategies were not being practical in the study area. The results of one-
way ANOVA (P= 0.776) i.e (P>0.05) implied the absence of significant difference among the 
group concerning implementation of post literacy interventions. 
3.11. Level of NGO Participation in IFAL Planning and Implementation 
The international and national adult education strategy indicate the significant role of 
different NGOs in supporting the implementation of IFAL program through provision of 
financial support to run the program, taking part in the actual implementation of the program, 
and providing training materials especially in remote areas like the study area (MOE, 2008b; 
2010; 2011b). In this regard, respondents were asked to rate the level of NGO participation 
planning and implementation of the program in the study area. Table 7. 
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Figure 7. Level of NGO Participation in IFAL Planning and Implementation 
As indicated on the figure 7, the level of NGO participation in both planning and 
implementation of the IFAL program was almost absent in the study areas. 
3.12. Level of Community Participation 
Effective implantation of IFAL program involves active role of local community in planning 
and evaluating the program, and equipping facilities in learning centers (UNESCO 2009; 
MOE, 2010). In this regards, respondents were asked to rate the level of community 
participation in these activities in their context. Table10. 
Table 10. level of community participation 
(Scales: 1=very low 2= low 3=average 4= high 5= very high) 
Areas of community participation    
 
Respondents  
Descriptives 
N Mean Std. Deviation 
level of community participation in 
Planning the IFAL activities 
Facilitator 25 1.42 .497 
Expert 12 1.47 .503 
Boards 36 1.50 .533 
Learner 182 1.50 .505 
Total 255 1.47 .508 
level of community participation in 
Recruiting IFAL facilitators 
Facilitator 25 1.09 .284 
Expert 12 1.13 .333 
Boards 36 1.14 .460 
Learner 182 1.13 .334 
Total 255 1.12 .358 
level of community participation in 
Provide financial support for IFAL 
implementation 
Facilitator 25 2.23 .843 
Expert 12 2.20 .876 
Boards 36 2.17 .834 
Learner 182 2.11 .867 
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Total 255 2.18 .850 
level of community participation in 
Building adult learning centers 
Facilitator 25 3.13 .821 
Expert 12 2.97 .959 
Boards 36 3.08 .847 
Learner 182 3.02 .904 
Total 255 3.05 .879 
level of community participation in 
Equipping adult learning centers with 
facilities 
Facilitator 25 1.64 .514 
Expert 12 1.61 .523 
Boards 36 1.53 .561 
Learner 182 1.50 .505 
Total 255 1.57 .526 
level of community participation in 
Evaluation of IFAL program success 
Facilitator 25 1.00 .000 
Expert 12 1.00 .000 
Boards 36 1.00 .000 
Learner 182 1.00 .000 
Total 255 1.00 .000 
 
As indicated in table 10, the total mean value for items is below average (1.00-2.4) except for 
item 4 which was average (3.05). This implies that local community participation was 
relatively better in building adult learninsg centers, while poor in planning IFAL activities, 
recruiting facilitators, providing financial support and take part in evaluation of the program. 
Besides, the result of one-way ANOVA (P = 0.865 for item 1, 0.867 for item 2, 0.742 for 
item 3, 0.416 for item 4) 0.05 i.e. P>0.05 indicated the absence of significant difference 
between the groups.  
3. CONCLUSION AND RECOMMENDATION 
3.1.Major Findings 
With regards to Implementation of IFAL curriculum 
 Majority (66.7%) of respondents indicated that practical contents of IFAL curriculum 
were not effectively delivered because of poor facilities in IFAL center.  
 The facilitators’ commitment to implement IFAL program was low and formal facilitators 
have relatively better commitment in the study area.  
 The follow up and support system was low regardless of difference among the groups in 
the study area. 
 The incentive provided for IFAL facilitators was not satisfactory and not functional for 
health and agriculture extension worker. 
 The provision of training for facilitators was not inclusive, and relevant to the content of 
IFAL program regardless of difference among the groups. 
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 The source of fund and budget for IFAL program was limited to government and local 
community. 
  The local government effort to provide adult learning center with facilities was poor; and 
other stakeholders effort was absent in the study area  
 IFAL program was less frequently implemented based on its guideline  
 The practice of utilizing varieties of teaching methods and assessment techniques in IFAL 
class was less frequent  
 The post literacy intervention strategies were not practical. 
With regards to Stakeholders Participation in Implementation  
 The government role was limited to planning and less in monitoring, evaluating, 
funding and equipping learning centers with facilities in he study area.  
 The participation of NGO was almost absent (M=1.00) in study areas  
  The community participation was average in building adult learning centers; and less 
in planning, monitoring and evaluating the outcome of the program. 
3.2.Conclusion   
The main purpose of this research was to assess the practices of integrated functional adult 
literacy program among four districts of Oromia region, Ethiopia. The results of the study 
indicate that practical contents of IFAL curriculum were not adequately delivered; IFAL 
facilitators have low commitment to implement the program; the level of IFAL 
implementation enabling factors were low; the cooperation among different IFAL 
stakeholders was very week; and interactive teaching methods were utilized less frequently. 
Lack of delivering all contents of IFAL curriculum to adult learners, limited the benefit adult 
learners gain from the program and successful achievement of the program objectives set at 
national and local levels. Besides, poor commitment among stakeholders was resulted in poor 
implementation of the program. Furthermore, inadequate training and incentive for 
facilitators, and poor facilities bottlenecked the effort to effectively address the needs of adult 
learners and achieve the objectives of the program. Moreover, the poor funding and limited 
participation of key stakeholders leads to program failure to achieve its goals and poor 
implementation of the program in the study area. 
Therefore, it is important to further strengthen the practices of IFAL program by increasing 
the level of IFAL enabling factors; participation of all key stakeholders in planning, 
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implementing, monitoring and evaluation of the IFAL activities and implementing post 
literacy interventions to effectively implement the program in the study area. 
3.3.Recommendation 
In order to overcome the problem, the followings were recommended: 
 The regional education Bureau should design and provide adequate training of 
andragogy and incentive for all IFAL facilitators; and allocate enough budgets for the 
sub-sector independently. 
 The district education office should equip the adult learning center with appropriate 
facilities; provide professional support for IFAL facilitators; and establish and 
implement the licensing system after literacy. 
 The local government should strengthen the participation of NGO’s, and community 
in IFAL activities; design project and invite different aid organizations to support the 
sub-sector; and work with TVET institutions, micro finance organizations and 
NGO’s found in the locality implement post literacy interventions.   
 Concerned body can assess the impact of the program throughout the region. 
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